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Title 
 
“Bridging World History” 

A Special Collection from the Annenberg Foundation 
 

Target Audience 
 
This course is intended for pre-service and in-service teachers of grades 9-12. 
 

Prerequisites 
 
To successfully participate and complete the assignments in this course, the learner must: 

• Have past experience using the classroom computer. 
• Have past experience working with the Internet. 
• Be familiar with taking an online course or have completed the PBS “Practice Learning Online 

with PBS TeacherLine” course. 
• Be familiar with high school social studies/history curriculum. 

 
Course Description 

 
This inquiry-based course will enable learners to research and explore the world history concepts and 
resources that meet their curriculum and student learning needs. Learners will explore world history units 
provided by Annenberg Learner that explore global patterns through time, seeing history as an integrated 
whole with an eye to bringing world history concepts to life in the classroom. During the course, learners 
will: 

• Explore over 1000 primary source documents, artifacts, and expert videos and develop historical 
thinking skills as they gain a global perspective on the past.  

• Develop essential questions and a framework based on their curriculum for their exploration and 
work in this course.  

• Create an instructional unit based on students' learning needs and their world history curriculum 
that integrates the key concepts from this course. 
 

Instructor/Facilitator 
 
See instructor/facilitator sheet. 
 

Credits 
 
To be determined by college or university. 
 

Goals 
 
The overall goal of this course is to educate high school teachers about the importance of inquiry-based 
learning in the social studies/history classroom and how it may be applied when studying world history 
concepts. 
 
By the end of the course, learners will be able to apply the following in their teaching practice: 
 

• Use primary sources for engaging students and helping them to think critically and construct 
knowledge. 

• Develop a dynamic conceptual framework for the study of world history, its theoretical constructs, 
and its historiographical practices.  
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• Design a social studies/history unit that engages students in world history topics and develops 
their historical thinking skills. 

 
Outline of Content and Assignments 

 
After previewing the documents in the Course Information area, learners will proceed to Course Content 
to complete the following six sessions in order. Throughout the sessions, learners are asked to articulate 
their ideas in various forms and encouraged to reflect on their thoughts and experiences. The discussion 
forums are designed to allow learners to glean information from other learners’ experiences. For the 
course project, learners will create an instructional unit that they can implement in the classroom and use 
to engage students in learning about world history. 
 
This course specifically addresses the following standards: 
 

ISTE NETS*T 
1 (a, b, c, d); 2 (a, b); & 5 (a, c) 
 
National Curriculum Standards for Social Studies from the National Council for the Social Studies 
 
Historical Thinking Standards from the National Center for History in the Schools 

 
 
Session 1: Historical Thinking & Inquiry 
During Session 1, learners will explore the principles of inquiry-based learning and discuss how it relates 
to historical thinking. They will read about essential questions and how to inspire students to think 
historically using essential questions. This session sets the stage for the remaining work in the course. 
Learners will implement the principals discussed in this session and determine their approach to exploring 
the many resources and materials in this course based on their curriculum and students’ learning needs. 
 
During this session, learners will: 

•  Define their professional goals and expectations for this course. 
•  Explain their prior knowledge and experiences teaching world history. 
•  Discuss how using an inquiry-based approach makes history instruction meaningful and engaging 

to students. 
•  Describe their analysis of a given selection of primary sources and the decision-making process. 

 
Read: 

• “Thinking Like a Historian” 
• “Why Use Primary Sources?" 
• “Teaching Inquiry with Primary Sources” 
• “All Our Students Thinking” 
• “Primary Source Evidence” 
• “From Trivial Pursuit to Essential Questions and Standards-Based Learning” 

 
Participate in Online Discussions: 

• Introduce themselves to other learners. 
• Discuss how using an inquiry-based approach might make history instruction personally 

meaningful and engaging to students. 
 

Watch Videos 
• "Engaging Students Teaching with Primary Sources" 
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Complete Journal Reflections: 
• Reflect on expectations for the course. 
• Reflect on prior knowledge and experiences related to teaching history.  

 
Complete Activities and Assignments: 

• Review course expectations, schedule, and format and the course project requirements.  
• Complete the “Connecting with Primary Sources” activity. 
• Review examples of essential questions. 

 
 
Session 2: Unit 1—Maps, Time, and World History 
 
In this session, learners will explore Unit 1 together keeping in mind the course project and their own 
curricular and students’ needs. This unit specifically focuses on the spatial and temporal frameworks 
world historians use to organize their discipline. Through an exploration of historical map projections, it 
illustrates how spatial constructs influence the ways we understand, interpret, and portray the past. In 
addition, it demonstrates how the units of analysis historians choose to investigate the past-whether 
civilizations, area studies, cities, water regions, or nation states-influence the stories told about history as 
well as the questions that are asked. Finally, this unit discusses how world historians organize their 
studies through temporal frameworks like periodization, chronology, and sequencing. This temporal 
dimension allows historians to interpret how things change over time. It also illustrates how a society's 
worldview might be affected by linear or cyclical understandings of time. This unit is designed to provide 
an overall framework for the study of world history, so its chronological scope is all-inclusive. 
 
During this session, learners will: 

• Identify the kinds of geographical and chronological frameworks world historians use. 
• Compare these units of analysis with those used in other fields of history. 
• Analyze why many historians became interested in studying world history in the late twentieth 

century. 
• Discuss the purpose of studying world history. 
 
Read: 

• Excerpts from In the Balance: Themes in Global History  
• “Sea and Ocean Basins as Frameworks of Historical Analysis” 
• “World History in Context” 

 
Watch Videos: 

• Introduction to Bridging World History 
• Unit 1 Video: Maps, Time and World History 

 
Participate in Online Discussions: 

• Discuss how educators can prepare students for studying world maps and to apply the 
information that maps provide to a broader understanding of world history. 

 
Complete Journal Reflections: 

• Reflect on the “Units of Analysis” activity and how they envision teaching students to review 
and apply the different units of analysis to the study of world history. 
 

Complete Activities and Assignments: 
• Listen to audio recording of Ross Dunn 
• Complete the “Maps and Student Learning" activity 
• Complete the “Units of Analysis” activity 
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• Complete Course Project: Part 1 
 
 
Sessions 3-5 
In Sessions 3-5 of the course, learners will independently explore twenty five units (Units 2 -26 described 
below) compiled of multimedia materials designed to help them discover world history and: 
 

• Develop a dynamic conceptual framework for the study of world history, its theoretical constructs, 
and its historiographical practices. 

• Establish a spatial and temporal grasp of the peoples and cultures that comprise world history, 
spanning thousands of years and the entire globe. 

• Discover insights into thematic relationships that shape our understanding of world history. 
• Span the gaps between what learners comfortably know and what they need to comprehend in 

order to explore a truly global and relevant past.  
 
Using an inquiry-based approach, learners will follow their own research path to explore video, audio, the 
Web, and text materials, which provide a comprehensive and interactive learning experience. Learners 
will use the course materials to develop their course project: An inquiry-based instructional unit that 
includes 2-5 essential questions and the use of primary sources to teach a world history theme or concept 
from their required curriculum. 
 
Each unit consists of a/an: 
 

• Unit overview 
• 30-minute video with key themes highlighted from each video segment 
• Audio clip that provides perspectives on the past 
• Various readings and journal articles 
• Online text chapter 
• Online activities guide that provides a structure for completing the course work, learning activities, 

and homework assignments.  
 
Each week, learners will come together as an online community in the discussion forum to share their 
course project drafts, review each other’s work, discuss different pedagogical approaches, and offer “not 
to be missed” primary sources from the units.  
 
Learners will also be required to submit weekly journal reflections and assignments, as follows, indicating 
their thinking and work toward completing their course project and the resources they have explored each 
week. 
 

• Session 2: Learners will submit Part 1: Making a Change. 
• Session 3: Learners will submit Part 2: Research & Exploration. 
• Session 5: Learners will complete Part 3: Share & Collaborate. 
• Session 6: Learners will submit their final instructional units. 

 
Unit Titles and Descriptions: 
 

Unit 2. History and Memory 
How are history and memory different? Topics in this unit span the celebration of Columbus Day, 
the demolition of a Korean museum, and the historical re-interpretation of Mayan civilization, 
among others. This unit explores the ways historians, nations, families, and individuals capture, 
exploit, and know the past, and the dynamic nature of historical practice and knowledge.   
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Unit 3. Human Migrations 
How did the many paths of human migration people the planet? From their origins on the African 
continent, humans have spread across the globe. This unit explores how and why early humans 
moved across Africa, Eurasia, and the Americas, based on recent studies in archaeology and 
linguistics.   
 
Unit 4. Agricultural and Urban Revolutions 
What do historians know about the earliest farmers and herders and the evolution of cities? 
Newly emerging evidence about the "cradles of civilization" is examined during this unit in light of 
the social, technological, and cultural complexity of recently discovered settlements and cities.    
 
Unit 5. Early Belief Systems 
How did people begin to understand themselves in relation to the natural world and to the unseen 
realms beyond, and how was religion a community experience? In this unit, animism and 
shamanism in Shinto are contrasted with philosophical and ethical systems in early Greece and 
China, and the beginnings of Zoroastrianism, Hinduism, and Judaism.   
 
Unit 6. Order and Early Societies 
How do diverse political structures and relationships distribute power and material resources? 
Through the rise of the Chinese empire, Mayan regional kingdoms, and the complex society of 
Igbo-Ukwu, this unit considers the origins of centralized states and alternative political and social 
orders.   
 
Unit 7. The Spread of Religions 
How do religions interact, adopt new ideas, and adapt to diverse cultures? This unit examines 
how religions created change and were themselves changed as the missionaries, pilgrims, and 
converts of Buddhism, Christianity, and Islam moved around the world.   
 
Unit 8. Early Economies 
How do societies assign value to land, labor, and material goods? In this unit, the manorial 
economies in Japan and medieval Europe are compared and contrasted with the tribute economy 
of the Inka. Furthermore, the experience of dramatic economic change is illustrated by the 
commercial revolution in China.   
 
Unit 9. Connections Across Land 
How were land-based trade routes conduits of both commerce and culture? This unit explores 
how the Eurasian Silk Roads, the trans-Saharan Gold Roads, and the Meso-American Turquoise 
Road trace the transmission of commodities, religions, and diseases, as well as the movements 
of people.   
 
Unit 10. Connections Across Water 
How were water routes used as conduits of expansion and trade? This unit demonstrates how the 
traders of the Indian Ocean, the early Mississippians, and the Norsemen carried death and 
disease, skills and technologies, philosophies, and religion down rivers and across oceans.  
 
Unit 11. Early Empires 
What makes an "empire"? Through the Mongol Empire, the Mali Empire, and the Inka Empire, 
this unit examines the construction of empires, their administrative structures, legitimating 
ideologies, and the environmental and technological conditions that shaped them.   
 
Unit 12. Transmission of Traditions 
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What are traditions and how are they transmitted? This unit looks at how Islamic Spain, Korea, 
and West Africa provide examples of many different modes of transmission, including oral, 
written, artistic, and architectural.   
 
Unit 13. Family and Household 
What does the study of families and households tell us about our global past? In this unit, 
examining West Asia, Europe, and China, families and households become the focus of 
historians, providing a window into the private experiences in world societies, and how they 
sometimes become a model for ordering the outside world.   
 
Unit 14. Land and Labor Relationships 
What factors shape the ways in which the basic resources are exploited by a society? This unit 
shows how from Southeast Asia to Russia to Africa and the Americas, the ratios between land 
availability and the usable labor force were the primary basis of pre-industrial economies, but 
politics, environment, and culture played a part as well. 
 
Unit 15. Early Global Commodities 
What is globalization and when did it begin? Before the sixteenth century, the world's four main 
monetary substances were silver, gold, copper, and shells. This unit illustrates, however, that it 
was China's demand for silver and Spain's newly discovered mines in the Americas that finally 
created an all-encompassing network of global trade.   
 
Unit 16. Food, Demographics and Culture 
What role has food played in human societies? Studying the production and consumption of food 
allows historians to uncover hidden levels of meaning in social relationships, understand 
demographic shifts, and trace cultural exchange. This unit examines the earliest impact of 
globalization including changing cuisine, environmental impact, and the rise of forced labor as a 
global economic force. 
 
Unit 17. Ideas Shape the World 
How do ideas change the world? This unit traces the impact of European Enlightenment ideals in 
the American and Haitian revolutions and in South America. It also examines the revitalization of 
Islam expressed in the Wahhabi movement as it spread from the Arabian Peninsula to Africa and 
Asia.   
 
Unit 18. Rethinking The Rise of the West 
How does historical scholarship change over time, and why do the perspectives of historians 
shift? This unit not only recaps the economic and political events that led to the rise of the West, 
but examines and re-examines those events through differing opinions of its causes, reflecting 
changes in historical interpretation.   
 
Unit 19. Global Industrialization 
How was the story of the industrial revolution a global process? Industrialization was and is a 
global process, not just a European or American story. This unit links Cuba, Uruguay, Europe, 
and Japan by examining the impact of industry on trade, environment, culture, technology, and 
lives around the world. 
 
Unit 20. Imperial Designs 
What lasting impacts did modern imperialism have on the world? The profound consequences of 
imperialism are examined in the South African frontier and Brazil in this unit, where politics, 
culture, industrial capitalism, and the environment were shaped and re-shaped.   
 
Unit 21. Colonial Identities 
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How did colonialism and eventual de-colonization mutually affect the colonizer and the colonized? 
From Zanzibar to India, colonial and post-colonial identities are examined through clothing during 
this unit.   
 
Unit 22. Global War and Peace 
How "global" were the World Wars? This unit examines Japanese imperialism, the Belgian 
Congo, and twentieth-century peace institutions to study how local, national, ethnic, and religious 
conflicts shaped these wars and their aftermaths.   
 
Unit 23. People Shape the World 
What is the impact of the individual in world history? This unit examines the role of individual and 
collective action in shaping the world through the lives of such diverse figures as Mao Zedong, 
the Ayatollah Khomeini, and Las Madres de la Plaza de Mayo.   
 
Unit 24. Globalization and Economics 
How have the forces of globalization shaped the modern world? This unit travels from the Soviet 
Union to Sri Lanka and Chile to study the role of technology and the impact of economic and 
political changes wrought by globalization.   
 
Unit 25. Global Popular Culture 
What are the sounds and sights of an emerging global culture? From World Cup soccer to Coca-
Cola, modern icons reflect the intertwined cultural, political, and commercial dimensions of 
globalization. This unit listens to and looks at the music and images of global production and 
consumption-from reggae to the Olympics.   
 
Unit 26. World History and Identity 
How have global forces redefined both individual and group identity in the modern world? This 
unit examines the transnational identity that emerged from the Chinese diaspora, and compares it 
to a newly redefined national Chechen identity forged through war with Russia.   

 
 
Session 6: Moving Forward to Engage Students 
 
In this final session, learners will complete and submit their course projects. They will also think about 
how to continue the exploration of inquiry with their students and read about Howard Gardner's latest 
theories on nurturing the development of certain mindsets for the 21st century, which the analysis of 
primary sources helps to do. Learners will finish their work by reflecting on their acquired knowledge and 
ongoing professional development goals, while also saying goodbye to their fellow online learners. 
 
 
Learners will: 

• Develop an instructional unit that incorporates essential questions, develops students' historical 
thinking skills, and utilizes primary sources. (Course Project)  

• Discuss the types of mindsets that analysis of primary sources helps to develop. 
• Assess their learning in this course by comparing their prior knowledge and acquired knowledge. 
• Analyze the learning experience in this course by reflecting on their professional goals and 

expectations. 
 
Read: 

• Book review of Five Minds for the Future 
 

Watch Videos: 
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• ”Thinking Like a Historian” 
 
Complete Journal Reflections: 

• Reflect on acquired knowledge. 
• Reflect on professional goals and expectations. 

 
Participate in Online Discussions: 

• Discuss which of the mind sets the use of primary sources within the curriculum best help to 
develop. 
 

Complete Activities and Assignments: 
• Submit final version of the Course Project: Inquiry-Based World History Unit 
• Post-Course Evaluation Survey  

 
 

Schedule 
 

This course is scheduled to take approximately 45 hours to complete. Each session spans one week. The 
number of hours identified for each course reflects time spent online, but does not reflect the total time 
spent completing offline coursework and assignments. All learners are different and some may spend 
double the indicated number of hours completing all coursework depending on learning styles and work 
habits. 

 
 
Requirements 

 
Learners are expected to: 

• Complete all assignments. 
• Participate and actively engage in discussions with fellow learners while contributing to the social 

construction of knowledge. 
• Be self-directed and self-motivated.  
• Ask for assistance when they need it. 

 
 

Materials (hardware, software, plug-ins) 
 
Technical Requirements 

• Word processor 
• Internet service provider 
• E-mail 

 
 

Academic Dishonesty Policy 
 
To be inserted by university institution only. 
 
 

Evaluation 
 
This course is evaluated on a letter grade basis, and may be available for graduate credit. See graduate 
credit details pertaining to specific graduate credit institutions. 
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